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2 factors with the biggest influence on great teaching.

1. Content knowledge. Teachers with strong knowledge and
understanding of their subject make a greater impact on students’
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learning. It is also important for teachers to understand how students
think about content and be able to identify common misconceptions on a
topic.

2. Quality of instruction. This includes effective questioning and the use
of assessment by teachers. Specific practices, like reviewing previous
learning, providing model responses for students, giving adequate time for
practice to embed skills securely and progressively introducing new
learning (scaffolding) are also found to improve attainment.

Headlines.

“Great teaching cannot be
achieved by following a
recipe, but there are some
clear pointers in the
research to approaches
that are most likely to be
effective, and to others,
sometimes quite popular,
that are not. Teachers need
to understand why, when
and how a particular
approach is likely to
enhance students’ learning
and be given time and
support to embed it in their
practice.”

“Given the complexity
of teaching, it is
surprisingly difficult for
anyone watching a
teacher to judge how
effectively students are
learning. We all think
we can do it, but the
research evidence
shows that we can’t.
Anyone who wants to
judge the quality of
teaching needs to be
very cautious.”

Learning happens when
people have to think hard.

Good quality teachers are the agents of social mobility — able to transform the achievement pupils from poorer backgrounds.
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2. Quality of instruction.
3. Classroom climate.

4. Classroom management.
5. Teacher beliefs.

6. Professional behaviors.
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